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Workshop Objectives

1. Increase participant awareness of a school-based 
behavior threat assessment and management 
process and how it fits within a comprehensive 
approach to school safety

2. Augment participant school-based behavior threat 
assessment and management skills  

3. Provide resources for continued learning
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NASP Practice Model
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Five Missions of Crisis Management

1. Prevention

2. Protection

3. Mitigation

4. Response

5. Recovery

SOURCE: U.S. Department of Education, 2013
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Background Data

School-Associated Violence
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School-Associated Violence Data

 Schools are relatively safe

 83% of violence against youth (ages 15-18) 
happens outside of school (Robers, Zhang, & 
Truman, 2012).

 Overall, violent crime rates have fallen over 
the last two decades.

 Less than 1% of youth homicides occur at 
school (Brock, Nickerson, & Serwacki, 2013).
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What about School Mass Shootings?

 Mass shooting – defined as when 
four or more are killed, excluding 
the shooter. 

 School mass shooting deaths 
have steadily increased in the 
USA 

 School mass shooting death tolls 
by decade:

 1950’s – 0

 1960’s – 0

 1980’s – 12

 1990’s – 36

 2000-2018 – 66*
* Through Marjory Stoneman-Douglas in Florida 

(Feb 14, 2018)

 ORIGINAL SOURCE: Katsiyannis, A., 
Whitford, D. K., Ennis, R. P. (2018) Historical 
Examination of United States Intentional 
Mass School Shootings in the 20th and 21st 
Centuries: Implications for Students, 
Schools, and Society. Journal of Child and 
Family Studies, 2018; DOI: 10.1007/s10826-
018-1096-2

 READ MORE: Springer. (2018, April 19). 
Rapid rise in mass school shootings in the 
United States, study shows: Researchers call 
for action to address worrying increase in the 
number of mass school shootings in past two 
decades. ScienceDaily. Retrieved July 10, 
2018 from 
www.sciencedaily.com/releases/2018/04/180
419131025.htm
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http://dx.doi.org/10.1007/s10826-018-1096-2
http://www.sciencedaily.com/releases/2018/04/180419131025.htm


Behavior Threat 

Assessment and Management

General Considerations
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Consider: Various Threat Assessment Models

 Secret Service Model
 Focus on facts (not fears)  

 Data collected from multiple sources (perpetrator, target, setting, situation)

 Corroboration of information from multiple sources

 RESOURCE UPDATED – JULY 2018: 
https://www.secretservice.gov/data/protection/ntac/USSS_NTAC_Enhancing_Sc
hool_Safety_Guide_7.11.18.pdf

 The Virginia Model
 Transient vs. Substantive threats (reasoned judgment – no checklist; no cut-off)

 Recognized by the National Registry of Evidence-Based Programs & Practices 
(https://www.samhsa.gov/nrepp)

 Cornell, Sheras, Kaplan, McConville, Douglass & Elkon (2004)

 The Dallas Threat of Violence Risk Assessment Model
 Helps schools systematically assess threats to determine the likelihood of a 

student following through. 

 Also provides direction for appropriate intervention strategies to reduce the 
likelihood of future threats of violence

 Van Dyke & Schroeder (2006)
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https://www.secretservice.gov/data/protection/ntac/USSS_NTAC_Enhancing_School_Safety_Guide_7.11.18.pdf
https://www.samhsa.gov/nrepp


Defining “Threat”

 “Any expression of     
intent to harm 
someone” 
(Cornell & Sheras, 2006)

 Communication of a 
threat varies. May be:

 Directly spoken, in person

 Written

 Electronically 

 Through a 3rd party

 Through behavior (e.g., 
carrying a weapon) 

 Specific (“I‘m going to kill 
you!”)

 Veiled (e.g., “Watch your 
back!”)
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Why Do Threats Happen? 

“Students usually make threats 
when they are frustrated and face 

a problem or situation 

they cannot resolve.” 

(Cornell, 2014)

60 Second Pair & Share:

Why is this point important?  
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Threats

 THREATS of violence are 
relatively common. In many 
cases, threats are transient (i.e., 
no real intent or means). 

 ACTUAL violence in schools is 
somewhat rare.

 Systematic threat assessment 
helps teams decide if threats are 
likely to be transient or 
substantive. It is a helpful 
alternative to “zero tolerance” 
and exclusionary policies (e.g., 
expulsion). 
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What is Behavior Threat Assessment 

and Management (BTAM)?

 A process instituted to 
prevent or to mitigate 
school violence

 Data-based, evidence 
informed

 Intended to interrupt 
pathways to violence

 Involves intervention or 
“management” – not just 
behavioral consequences
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BTAM Cornerstones

 Focuses on actions, communications, and specific 
circumstances that might suggest an intent to commit a 
violent act and access to means to carry it out

 Based on facts rather than characteristics, traits, or profiles 

 Ultimately concerned if a student poses a threat, not 
whether a student has made a threat

 Conducted in a team-based format that relies on the 
expertise of the team members assembled

 VITAL: 
 Includes developing an intervention and management plan

 emphasis is not on delivering discipline or punishment, primarily
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BTAM

Start with Prevention Planning

15



Before a Threat Happens (and Ongoing)

 Staff Development and Training

 All school staff members are responsible for 
recognizing warning signs and knowing the 
referral procedure to report concerns whenever  
warning signs are displayed 

 Staff members know all reporting procedures for:
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•Bullying •Harassment

•Suicide risk •Violence or danger concerns

•Child abuse & neglect •Substance abuse

•Sexual assault •Cyber/internet/texting concerns



Before a Threat Happens

Balance of physical and psychological safety 

 Physical Safety

• Focused on the physical structures of the 
school environment

 Psychological Safety

• Focused on the emotional and behavioral 
well-being of students and staff

17
Source:  Brock, et al (2011)



Preventing Violence & Threats of Violence: 

Creating a Climate of School Safety

 Empower students by involving them
 Especially important for adolescents

 Teach difference between “snitching” and seeking help

 Students more likely to report threats when the system is not 
punitive/zero tolerance

 Ensure caring-adult connections
 Relationships are a powerful protective factor

 Connections can easily be assessed

1. Alpha List of student body

2. Staff place checks on list after names of students to 
whom they feel “connected”

3. Emphasize relationships with those who are                   
not checked
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Source: http://www.secretservice.gov/ntac/ssi_guide.pdf

Video: The Path to Violence

http://www.secretservice.gov/ntac/ssi_guide.pdf


BTAM

Be Aware:

Risk Factors and Warning Signs
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Risk Factors 

 Variables that increase the probability for a 
student being violent

 Signal the need to be vigilant (not necessarily 
predictive)

 Include verbalizations, behaviors, emotions, and 
physical presentations

 Examples include:
 socially withdrawal or isolation

 victim of violence/bullying

 victim of abuse at home (physical, emotional, or sexual)

 individuals lacking empathy

 individuals feeling persecuted
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Warning Signs

 Warning signs indicate imminent risk of harming 
oneself, harming others, or destroying property

 In isolation = concerning

 When combined with risk factors = especially worrisome

 Examples include:
 Gun use/purchase/possession

 A need for revenge

 Serious physical fighting with peers or family members

 Severe destruction of property

 Severe rage for seemingly minor reasons

 Detailed threats of lethal violence

 Violent postings on social media sites

 Suicidal ideation and behaviors

NOTE: Emphasis is on current and specific behaviors or communications
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Myth: “He just snapped”

 “Our research, and others’ studies, have consistently shown 
that mass murderers, whether adolescents or adults, will 
research, plan, and prepare for their act of targeted 
violence over the course of days, weeks, and even months. 
In fact, the fantasy of committing a mass murder may have 
incubated in the mind of the subject for years—even though 
the time, place, and target of the killings has yet to be 
determined by him.” 

SOURCE: Meloy (2013) 

See: http://www.psychiatrictimes.com/forensic psychiatry/seven-myths-mass-murder
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http://www.psychiatrictimes.com/forensic-psychiatry/seven-myths-mass-murder


Warning Signs: 

Increasing Risk on a Pathway to Violence
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Last 
Resort 

Behavior

Direct Threat 
Communication

Leakage

Energy Boost

Novel Aggression
Behavior

Pathway

Fixation

Identification 
Behavior

Source: Adapted from Meloy et al. (2011, 2014, 2015)



BTAM

Imperative Steps For Schools
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BTAM Imperatives

 The courts have recognized:

 No school personnel can predict the future 

 Completely control a student’s behavior

 However, the courts have asserted:

 Schools must make good-faith efforts to prevent acts of 
violence

 Thus, schools need to…

 Establish Policy & Authority

 Establish BTAM Team & Process

 Create a Reporting Mechanism
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Establish Policy and Authority

 Demonstrates commitment 
to establishing a threat 
assessment protocol

 Process fidelity and 
outcomes are dependent 
on quality of staff training 
and a system that focuses 
on accountability

 Develop a protocol for who 
will do what (e.g., who 
interviews students, who 
will talk to teachers, etc.)
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Establish a BTAM Team

 Multi-disciplinary

 Must include a mental health professional (e.g., school 
psychologist, school counselor, school nurse)

 Administrator

 Others, as needed; ideally, someone with needed 
expertise/experience with the issue at-hand (e.g., SRO, teacher, 
coach, nurse, SPED)

 The team can expand and contract, as necessary

 Training is necessary to participate
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BTAM Team Leadership

 The principal is one option

 A school-based mental 
health professional is also 
a good option
 Skilled interviewer

 Counseling skills

 Intervention focus 

 The team leader…
 Receives initial 

threats/concerns and 
activates the threat 
assessment process

 Coordinates the process and 
ensures a collaborative 
process

28

ALWAYS have 1-2 backup 
team leaders identified!



Team Meetings

 Whenever a 
concerning 
student or 
situation is 
evident…

 ALSO, on a 
regular basis to 
engage in 
discussions and 
role-playing (i.e., 
“table-top 
exercises”) 29



Establish BTAM Process

 Ongoing rather than a one-time event

 More than just “threat assessment” 

30

Concern 

Reported
Triage Assessment Management



Create a Central Reporting Mechanism

 One or more options (e.g., an online form on the school’s 
website, a dedicated email address, a smart phone app, etc.)

 An option for anonymous reporting is recommended

 Ensure a dedicated team member who will respond immediately

 https://safe2tell.org

 https://www.anonymousalerts.com/webcorp/

 https://www.saysomething.net/

 https://www.safeschools.com

31

SOURCE: National Threat Assessment Center (2018)

https://www.anonymousalerts.com/webcorp/
https://www.anonymousalerts.com/webcorp/
https://www.saysomething.net/
https://www.safeschools.com/


BTAM

A threat has occurred…Now what?

Data Collection/Assessment
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Start with Rapport-Building Efforts

 Project a goal of support for 
the student who is 
struggling, while also 
keeping that student and 
other safe.

 Rapport is more likely to 
lead to interviewees being 
more forthcoming about 
needs, goals, and plans.

33

SOURCE: National Threat Assessment Center (2018)

https://www.secretservice.gov/data/protection/ntac/USSS_NTAC_Enhancing_School_Safety_Guide_7.11.18.pdf


Interview the Student

 Focus of a student threat assessment interview

1. Identify if current stressors

2. Identify if thoughts of revenge

3. Identify experiences with/attitudes toward weapons

4. Explore history of/attitudes toward violence

5. Identify signs of depression, helplessness, and/or 
hopelessness

6. Identify if suicidal ideation

7. Identify if homicidal ideation

8. Explore motivations for violence

9. Identify additional psychiatric disorders

10. Identify possible helping resources

34
SOURCE: Adapted from Borum (2000); Fein et al (2004)

Handout: Threat 
Assessment 
Questions

Threat Assessment Handouts/5.PotentialThreatAssessmentQuestions.docx


Interview Others

 Gathering information from friends, family 
members, staff members

1. Sample questions:  
 Has the student at-risk told you of any ideas or plans to 

commit a violent act against the school? 

 If so, describe those ideas/plans. 

 Has he or she taken any steps to act on these ideas/plans?

 How capable do you think he/she is of acting on his/her ideas?  

 How concerned do you think staff and family members should 
be about the safety of the target(s)?

 How concerned are you about your safety?  
 It is infrequent (less than 25% of cases) for direct threats 

to be made to the intended victims.

 What changes could make an attack less likely?

35SOURCE: Adapted from Fein et al (2004)



Consider Structured Assessments 
(e.g., SAVRY)

36

https://www.parinc.com/Products/Pkey/390

• A guide; not a rating scale (no formal
scores included). Requires professional
judgment.

• Evaluates risk and protective factors

• For ages 12-18

• 24 items in 3 risk domains: historical, 
Social/contextual, and individual/clinical
factors

• Two validity studies have found it to be
helpful in predicting future serious 
delinquent acts.

https://www.parinc.com/Products/Pkey/390


Consider Other Data

 Attendance records

 Discipline records

 Language proficiency status

 School history - interventions or assessments: 
academic, behavioral, mental health, etc.

 Comments from teachers

 History of parent involvement

 Frequent moves

 Test and/or evaluation data

 Social media pages

 NOTE: Documentation of such review is critical; can 
highlight prior contacts with the team

37SOURCE: Adapted Fein at al (2004); National Threat Assessment Center (2018) 



Consider Written or Artistic Material

 Context is critical:
 Was content expected? 

 A common theme for 
assignment?  

 Or, well beyond norm for 
assignment and student?

 When out of context:
 Possible way to “practice” 

violence – a warning sign.

 Evaluate access to or 
knowledge of weapons

 Share information with threat 
assessment team

 Ensure documentation, even 
if final evaluation was “low 
concern” (may be valuable for 
any future assessments).
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BTAM

Potential for Bias:

Develop Self-Awareness 

39



Self-Awareness Matters

 Confirmation bias
 Looking for information or 

interpreting data that confirm 
preconceived notions

 Implicit bias
 Attitudes or stereotypes that 

influence one’s read of a 
person or situation

 Explicit bias
 Conscious attitudes and 

biases formed based on 
perceived threat

 Inattentional blindness
 Missing critical details that are 

in plain sight

 What can we do?

 BTAM team must build-in 
discussion of potential bias.

 Challenge perceptions

 Be open to all data

40



What about threat “profiles?”

 Profiling is not helpful 
in BTAM

 Many general 
characteristics of 
students who make 
threats are too 
common to be useful:

 White males

 Preoccupations with violent 
movies, video games

 Problematic family 
relationships

 Many are victims of bullying

41

SOURCE: Cornell (2014)



BTAM

Interpreting Your Data: 

Team Estimation of Concern
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Data Interpretation

 “Risk” vs. “Concern”

 “Level of concern” may better reflect 
dynamic nature of warning signs 
 Low Concern

 Moderate Concern

 Elevated Concern

 High Concern

 Imminent Concern

43SOURCES: Amman et al. (2017), Reeves & Brock (2017)



Threat Levels of Concern
Low 

Concern
Moderate
Concern

Elevated 
Concern

High
Concern

Imminent
Concern

Communication 
causing concern

Primarily about 
venting

No apparent 
intent to harm

Violent 
thoughts 
present

No intent to 
follow through

No specific plan 
details

Communicated 
threat is intense 

in tone and 
content

At-risk student 
acknowledges 

frequent
thoughts of 

violence

Communication 
suggests 

student is losing 
patience

Communication 
is more action 
oriented and 

less emotionally 
driven

A “terminal 
theme” is noted 
(i.e., “this will 
soon be over”)

Student 
appears 

accepting of 
consequences

Means and 
ability may be 

noted

Immediate plan 
to harm others

Means and plan 
noted

Inhibitors to 
violence are 
decreasing

Pathway, 
energy burst, 
last resort, 

fixation, and 
novel 

aggression are 
all likely 
present

44SOURCES: Amman et al. (2017), Reeves & Brock (2017)



BTAM

After Collecting Data and 
Estimating Level of Concern:

Intervention Planning
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School-Based Intervention: 

Low Concern
Options:

 Notify parents/family/guardians (if threat is not
associated with abuse)

 If abuse at home is apparent, contact Child Protective 
Services

 Referral for additional school-based supports to 
address stressors or symptoms

 Monitor possibility of lying about seriousness

 Coordinate with parents/family/guardians to connect 
the child and family with community-based services

46
SOURCES: Erbacher, Singer, & Poland (2015); Reeves & Brock (2017)



School-Based Intervention: 

Low Concern (Continued)

 REMEMBER: The 
threshold for some 
type of helpful 
intervention should 
be relatively low…
 In order to identify any 

student in distress

 It is easier to intervene 
early and when the 
distress is relatively 

contained. 

47
SOURCE: National Threat Assessment Center (2018)



School-Based Intervention: 

Moderate Concern
OPTIONS:

 All of the “Low Concern” options are possibilities

 Temporary monitoring of student over time to determine if escalation 

 Prior to releasing from adult supervision at school, a face-to-face 
meeting with the student's parents/family/guardians or CPS is held. 
Recommendations for services and monitoring are provided. 

 Identify and increase school-based supports

 Periodic phone contact with caregivers and community mental health 
provider (re-evaluated risk on an ongoing basis)

48

SOURCES: Erbacher, Singer, & Poland (2015); Reeves & Brock (2017)



School-Based Intervention: 

Elevated Concern
OPTIONS:

 All options for other lower levels of concern are possibilities

 Often requires consultation with SRO or other law enforcement

 Create a safety plan or case management plan (includes active 
monitoring, supervision, and intervention supports, including mental 
health supports). 

 Prior to releasing from adult supervision at school, a face-to-face 
meeting with the student's parents/family/guardians or CPS is held. 
Recommendations for services and monitoring are provided. 

 Keep regular phone contact with parents/family/guardians and 
community mental health provider (re-evaluated risk on an ongoing 
basis)

 Other possible options: Review of medications, family therapy, provide 
access to crisis services and hotlines

49

SOURCES: Erbacher, Singer, & Poland (2015); Reeves & Brock (2017)



School-Based Intervention: 

High Concern

OPTIONS:

 All options for other lower levels of concern are possibilities

 As potential psychiatric emergency, the school should request 
caregiver consent to receive and exchange confidential medical and 
mental health information

 Prior to releasing from adult supervision at school, a face-to-face 
meeting with the student's parents/family/guardians or CPS is held. 
Recommendations for services and monitoring are provided. 

 Keep regular phone contact with caregivers and community mental 
health provider (re-evaluated risk on an ongoing basis)

 Other possible options: Review of medications, family therapy, 
provide access to crisis services and hotlines

50

SOURCES: Erbacher, Singer, & Poland (2015); Reeves & Brock (2017)



School-Based Intervention: 

Imminent Concern

OPTIONS:

 Notify law enforcement immediately

 Contain and supervise student at all times

 Calm the student by talking and reassuring until the police arrive.

 Continue to request that the student relinquish any means of the 
threat and try to prevent the student from harming self/others (if 
own safety at risk, remove yourself from imminent danger).

 Notify and protect potential targets

 Contact caregivers  to notify of situation and actions (of NO abuse 
involved)

 Arrange with caregivers, law enforcement, or other professionals to 
transport student to hospital or outpatient community mental health 
center

51SOURCES: Erbacher, Singer, & Poland (2015); Reeves & Brock (2017)



Other Intervention Considerations

 Consider use of existing monitoring systems 
 Check-In/Check-Out

 Peer support groups

 Life skills classes

 Mental Health care

 Cautiously consider “no contact agreements.” They are 
insufficient in isolation and may increase risk of violence 
(Kernsmith & Craun, 2008). 

 Cautiously consider extreme consequences (e.g., 
suspension) as they may do more harm than good (Cornell 
et al. 2012).
 Sends message student is not wanted

 Provides unsupervised opportunities  (consider removal from campus 
with continuing contact from school)

 Does not eliminate risk to the school or community
52



BTAM

Legal Considerations
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Critical Threat Assessment Legal Issues

A. FERPA exception

B. Duty to warn

C. Civil rights and anti-discrimination 
laws

D. Foreseeability and Negligence

E. Professional Immunity

F. Manifestation Determination

G. 1st Amendment (Free Speech)

H. 4th Amendment (Search & Seizure)

I. 14th Amendment (Due Process)

SEE APPENDIXES FOR DETAILS
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Skill Building Activity
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BTAM

Conclusions
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BTAM – Challenges

 Drift from team approach can happen, especially 
when there is staff member turnover

 To ensure fidelity, BTAM teams should develop and 
review process and procedure protocols regularly    

 Avoid making categorical predictions about 
student dangerousness or “certify” that a student 
is “safe to return to school.”

 Instead, make recommendations for reducing risk. 

57SOURCE: Cornell (2014)



BTAM - Limitations

 Not a fool-proof method

 Is not reliable for incidents of violence motivated by 
gang involvement, drugs or alcohol, sexual 
gratification.

 Doesn’t provide predictions of future behavior, 
placement, or eligibility.

58



Questions, Comments, or Needs for Clarification?
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Other Resources

60

Threat Assessment at School – Brief  Facts & Tips:

http://www.nasponline.org/resources-and-publications/resources/school-

safety-and-crisis/threat-assessment-at-school

Threat Assessment for School Administrators & Crisis Teams:

http://www.nasponline.org/resources-and-publications/resources/school-

safety-and-crisis/threat-assessment-at-school/threat-assessment-for-school-

administrators-and-crisis-teams

Secret Service Guide to School-Based Threat Assessment (JULY 2018 UPDATE): 

https://www.secretservice.gov/data/protection/ntac/USSS_NTAC_Enhancing

_School_Safety_Guide_7.11.18.pdf

The Virginia Model of  Threat Assessment – Overview: 

http://curry.virginia.edu/uploads/resourceLibrary/Virginia_Model_for_Student

_Threat_Assessment_overview_paper_7-16-10.pdf

http://www.nasponline.org/resources-and-publications/resources/school-safety-and-crisis/threat-assessment-at-school
http://www.nasponline.org/resources-and-publications/resources/school-safety-and-crisis/threat-assessment-at-school/threat-assessment-for-school-administrators-and-crisis-teams
https://www.secretservice.gov/data/protection/ntac/USSS_NTAC_Enhancing_School_Safety_Guide_7.11.18.pdf
http://curry.virginia.edu/uploads/resourceLibrary/Virginia_Model_for_Student_Threat_Assessment_overview_paper_7-16-10.pdf
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Appendices

Legal Issues - Details
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APPENDIX A
Legal Issue: What is the exception to the Family Educational Rights and Privacy 

Act (FERPA) of 1974? 

 Applies to educational records - New 
Exception (December 2008): 34 CFR 
§ 99.36
 May disclose information to appropriate 

parties without consent when knowledge of 
information is necessary to protect the 
health and safety of a student or other 
individual, if there is a significant and 
articulable threat to the health and safety of 
an individual

 Must be directly related to a threat of 
actual, impending, or imminent emergency
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APPENDIX B
Legal Issue 2: What is “duty to warn?”

 When a student is a danger to self or 
others there is a duty to warn

 Tarasoff v. Regents of the University of 
California
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APPENDIX C 
Legal Issue: Did we violate student civil rights? 

Some misconduct can trigger federal antidiscrimination law(s)

 “School districts may violate these civil rights statutes and 

the Department’s implementing regulations when peer 

harassment based on race, color, national origin, sex, or 

disability is sufficiently serious that it creates a hostile 

environment and such harassment is encouraged, tolerated, not 

adequately addressed, or ignored by school employees.” 

 Schools must do more than take prompt and effective steps 

reasonably calculated to end the harassment. 

 Must also “eliminate any hostile environment and its effects, and 

prevent the harassment from occurring.”

65

Office of Civil Rights, Dear Colleague Letter Harassment and Bullying. (October 26, 2010) 
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APPENDIX D
Legal Issue: Can educators foresee threats? What makes us negligent? 
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• If a child writes or talks in a threatening manner (harm to 
self and/or harm to others), adults are often able to 
foresee potential safety issues.

• It is negligent on the part of the school not to notify 
parents or guardians or potential victim when students 
are known to be dangerous 

• It is negligent not to supervise the student closely
• It is negligent not to provide staff training in regards to 

identification, reporting, intervening/supervision, and 
parent notification 
• Courts have required schools to produce records of staff training
• Immunity: school professionals can be sued for failing to protect 

students even if district has been found to have immunity from 
such a lawsuit

Erbacher, Singer, & Poland (2015)



APPENDIX E
Legal Issue: Do we have professional immunity?

(Colorado Senate Bill 15-213 - Claire Davis School Safety Act)

 Allows school districts and charters to be 
held liable if they fail to exercise 
reasonable care in protecting students, 
faculty or staff from reasonably 
foreseeable acts of violence that occur 
within school facilities and during school-
sponsored activities.

June 3, 2015
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APPENDIX F
Legal Issue: How do the 1st and 4th Amendments to the U.S. Constitution 

play a role? 

 1st Amendment: Freedom of speech
 Not entitled to protection:

 Fighting words, obscenity, and defamation

 Student speech that causes substantial disruption 
or material interference with school activities or 
invades rights of others

 4th Amendment: Unreasonable Search 
and Seizure
 Reasonable suspicion

 Scope of search reasonably related to 
objective and not excessively intrusive
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APPENDIX G
Legal Issue: Free speech or not? 

Biom v Fulton County SD (July 31, 2007): 

Georgia school district did not violate student’s right to free speech 
when it suspended her for writing a narrative about shooting her 
math teacher; also not entitled to expunge incident from her school 
records

Wisniewski v. Bd. of Educ. of Weedsport Cent. SD (July 5, 
2007):

Upheld suspension of a student who created an instant message (IM) 
icon depicting his teacher being shot 

Francisco T. vs. the People, CA Solano County (Super. Ct. 
No. J41032, Nov 2011)

Student had no First Amendment defense to making threats to a 
teacher and principal; a true-threat analysis consists of more than 
just the actual language spoken; threat analysis focuses heavily on 
context; any threatening gestures, physical behavior and other 
aggressive action will be factored into the equation in court
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APPENDIX H
Legal Issue: How does the 14th Amendment to the U.S. Constitution play a role? 

 14th Amendment: Due Process and 
Equal Protection

 Action must be related to school’s interest 
in protecting students or maintaining order 
in school

 Failure to adopt and implement adequate 
safety measures can be grounds for tort 
claim (i.e., negligence claim for failure to 
intervene) in event of school violence
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APPENDIX I 
Legal Issue: What are some cases involving due process and Search and seizure? 

Pace v. Talley (Nov. 21, 2006):  

Louisiana high school did not violate a 
student’s constitutional rights by reporting 
the alleged threat of school violence to law 
enforcement without first affording the 
student an opportunity to respond to the 
accusation (did not violate confidentiality)

Shuman v. Penn Manor SD (Sept 7, 2005): 

School did not violate student’s 4th

Amendment protections against search and 
seizure when it detained him in a conference 
room for several hours while it investigated 
sexual misconduct 71



Presenter Contacts

Scott A. Woitaszewski, Ph.D., NCSP

scott.woitaszewski@uwrf.edu

University of Wisconsin-River Falls

School Psychology Program

 (Pronouns: He/Him/His)

Todd A. Savage, Ph.D., NCSP

todd.savage@uwrf.edu

University of Wisconsin-River Falls

School Psychology Program

 (Pronouns: He/Him/His)

72

mailto:scott.woitaszewski@uwrf.edu
mailto:todd.savage@uwrf.edu

